ANNEX I.7
Report on the 7th Consultation Seminar

Bremen, 25.-26. June 2009

Prepared by Pekka Kämäräinen, Simone Kirpal and Wolfgang Wittig
1. Programme
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	Day 1: Thursday 25.6.2009 



	9:30 -10:00
	Arrival activity

Coffee / Tea
	Participants work with a set of statements concerning trainers and vocational teachers



	10:00-10:30
	Welcome and introduction
	Michael Gessler, ITB Bremen

Pavol Krempasky, EAECA

Simone Kirpal & Pekka Kämäräinen, ITB Bremen



	10:30-12:00
	Session 1: Working with Scenarios of Practice
	Group work with scenarios for professional development of VET trainers & teachers



	Lunch break

	13:00-15:00
	Session 2: Key issues

Presentation, discussion and validation
	Group work based on brief introduction of key issues that resulted from former studies and previous workshops (organised October 2008 to January 2009)

Participants give comments and feedback for further project development and identify gaps and recommendations



	Coffee / Tea

	15:30-17:00
	Session 3:

The role of European cooperation
	Group work to validate policy instruments and cooperation activities for promoting the professional development of VET trainers & teachers



	17:00-17:30
	Closure of Day 1
	Key conclusions from the working groups

Outlook for day 2

	


	Day 2: Friday 26.6.2009

	09:00-10.30
	Summary of Day 1
	Report from working groups of Day 1

Introduction to Day 2

	Coffee / Tea

	11:00-12.00
	Session 4:

Participation of key actors/ stakeholders
	Group work concretising the role of key actors & supporting stakeholders (practitioners/researchers/policy makers)

	12:00-13:00
	Session 5:

Summing up and evaluation
	Final plenary discussion and conclusions


	DEPARTURES


2. General overview
The seventh workshop was organised as an additional event because of two reasons:

· The participation in some of the regional workshops had reached the targeted level. Some countries had been weakly represented. There was also a concern of the balance between different stakeholder groups.

· There was a need to take additional measures to validate the results of the regional workshops and to link them to European-level policy processes and debates.

In the light of the above a seventh workshop was organised with a combination of participants from lowly represented countries (including Romania, the Netherlands, Belgium (the Flemish community), Estonia, Finland, Italy, Spain, Norway Turkey and Croatia) and with participants from stakeholder-groups that had been lowly represented (including VET school managers, trainers of trainers, project management trainers, e-learning trainers, independent consultant-researchers and policy reviewers in regional contexts). 

Due to the twofold aims the seventh workshop was not planned and implemented as a continuation of the series of the regional workshops: 

· Firstly, there was no natural country cluster that could serve as a common ground. Therefore, special mapping activities were launched to link the participants’ views on ‘VET teachers’ and ‘trainers’ to a European group picture (that made different interpretations on the roles and tasks of the key actors more transparent).

· Secondly, the regional workshops had informed the participants of ongoing European policies and national measures. Yet, it was up to the participants to choose, whether these inputs are given a central role in the discussion on priorities and urgencies. For the European-level workshop it was possible to challenge the participants to consider more closely policy options and strategic choices at the European level.

· Thirdly, the regional workshops had outlined some proposals for future cooperation but not discussed thoroughly the relative importance of different cooperation activities (and their links to European policies). From this perspective it was appropriate to challenge the participants to take this debate further.

However, it was essential for the success of the workshop to maintain an open and participative discussion climate. Therefore, even in the light of proposed options, it was necessary to let the participants’ views, experiences and scenarios to steer the discussions (instead of keeping the discussion at a level that would be considered artificial).

3. Overview of the sessions
The agenda for the seventh workshop was shaped in such a way that the workshop would
a) build upon the experience with prior workshops but shift the emphasis from regional country clusters to European-level developments;

b) provide the participants their specific experience and know-how into discussion but at the same time stimulate comments and proposals concerning European cooperation.

Based on the starting points the structure of the sessions and the methodology that was used were modified. Also, during the workshop some of the groups modified their approach and their pattern of work. Below, a nutshell picture is given on the structure of the sessions. Then, a brief account is given on the modifications during the process. In the next main section a summary of the results is presented (using the structure that was developed for the final report).
3.1. Structure of the main sessions
a) The arrival activity 
In the regional workshops the arrival activity was organised as a straw poll. The participants were presented a set of polarised statements. The participants were asked to mark their own position by attaching a sticker between the polls. Then, the participants were asked to identify participants who had chosen opposite positions and to have a brief discussion on their choices.
In the European workshop the participants were asked to specify their interpretation of ‘trainers’ and ‘VET teachers’. Concerning the group ‘trainers’ the participants were asked to rate the relative importance of different groups of trainers (‘in-company trainers’, ‘trainers in external service companies’, ‘trainers in training centres’ and ‘trainers as independent professionals’). Concerning the group ‘VET teachers’ the participants were asked to specify, what kind of educational background vocational teachers have in their context (‘university degree with VET specialisation’, ‘subject-oriented degree with pedagogic upgrading’, ‘skilled worker’s training with pedagogic upgrading’, ‘other training arrangement’). For each group the participants gave their ratings by attaching cards on a pin-wall. Thus, the participants produced two European group pictures.

b) The discussion on ‘Scenarios’
In the regional workshops the two first working sessions were based on topic groups (five parallel topics) and rainbow groups (participants from different topic groups informing each other). This arrangement provided preparatory notes for the further work with project ideas and working agendas.
In the European workshop the participants were invited to discuss the alternative scenarios for the professional development of trainers (Group 1), VET teachers (Group 2) or for the changing roles of teachers and trainers (Group 3). The discussion was supported by handouts that indicated alternative strategic directions (and asked the participants to give arguments in favour of this or that direction) and to consider the implications of the choices.
c) The discussion on ‘Key issues’
In the regional workshops the next sessions were arranged as ‘witness sessions’ to present European or national projects (as witnesses who had participated or as readers of their products). The following sessions were ‘project sessions’ in which the participants were asked to consider, what project ideas they could develop further in their home countries.
In the European workshop the participants were asked to work with two sets of statements. The first set was based on the results and challenges of prior workshops. The second set was related to the work of European projects (that had been presented in the workshops).
d) The discussion on ‘European cooperation’
In the regional workshops the next sessions were arranged as mapping of barriers, solutions and influences (to be taken into account). The mapping was organised with the help of coloured cards. The cards were then used as inputs for the session ‘establishing priorities’ in which the participants were rating the priority and urgency of the proposed issues or measures.

In the European workshop the participants were asked to consider the role of different European cooperation activities (exchange measures, studies & transfer projects, partnerships & networks) and the role of different European policy instruments). The participants were given two commentary spaces to indicate what objectives can be achieved and (from the policy point of view) and what benefits can be gained (from the perspective of participants and their organisations). The intention was to implement this activity with coloured sheets. However, due to a misunderstanding, the amount of coloured sheets was not sufficient. Therefore, only one of the groups used the prepared sheets.
e) The stakeholder activity

In the regional workshops a special session invited the participants to consider the proposed working agendas from the perspective of different stakeholders (practitioners, policy makers, researchers). The participants were invited to rotate in groups between three flipcharts and to formulate goal-settings from the perspective of the given stakeholder group (“we”) and expectations on the other ones.
During the planning of the European workshop it was considered worthwhile to include the stakeholder activity (after a summarisation of the results of the first day and before the final plenary session).
f) Summary of the group work
Most of the regional workshops did not have a special plenary session to summarise the results of the group work of the first day. Also, at the final stage only few workshops had time to summarise the results of the whole workshop.
During the planning of the European workshop it was considered worthwhile to have an interim summary of the results of the group work of the first day (to be followed by the stakeholder activity). In addition, the plan was to have a brief plenary discussion on the results of the whole workshop.

3.2. Modification of the agenda during the workshop

Some of the handouts included specific instructions how to organise the work in the groups. However, when the groups organised themselves, they also reconsidered the instructions and some of the groups decided to work in a slightly different way. Therefore, the parallel groups were characterised by slightly different process dynamics. The participants were regrouped between the scenario session and the ‘key issues’ session. Then, the work was continued to the session ‘European cooperation’ in the same groupings.
During the group sessions of the first day it became apparent that the participants wanted to discuss the results of the arrival activity in a special session. This led to a change in the agenda. Instead of starting the second day with brief summaries on the group work, a special plenary session was organised to discuss the two European group pictures on ‘trainers’ and ‘VET teachers’ that had emerged as the results of the mapping. As a result of this decision, the stakeholder activity was dropped from the programme. Instead, the reporting of the results of the group work was organised as a final plenary session.
4. Summary of the results

Below, a summary of the results is presented with focus on the following aspects:
1) discussion on scenarios and strategic options,

2) discussion on the role of European and national projects,

3) discussion on issues of importance and urgency and 
4) discussion on issues to be taken up by follow-up activities.
4.1. Discussion on scenarios and strategic options
The mapping tasks of the arrival activity paved the way for the discussion on scenarios for future developments and on related strategic choices. The three groups focused on
a) the professional development of trainers or on
b) the professional development of VET teachers or on
c) the changing roles of teachers and trainers.
In the parallel groups three kinds of process dynamics emerged that led to somewhat different results:

· The group on the professional development of trainers distanced itself from the policy options that were proposed as scaffolding for scenarios (e.g. maintaining in-company training vs. outsourcing). The main argument was that the concept of lifelong learning should not be seen as the extrapolation of traditional formal learning but as a process of renewal and innovation. In this respect the role of ‘trainers’ or facilitators of learning should be derived from the process dynamics. Therefore, the dividing lines of today should be reviewed in the light of the strong LLL scenario that was put forward.

· The group on the professional development of teachers organised its work on the basis of the given materials and instructions. In this respect the group listed arguments for different optional strategies for promoting VET teacher education (either in terms of academisation or in terms of ‘local solutions’). When challenged to draw conclusions on the role of European and national policies, the group produced a picture that highlighted certain mainstream tendencies (context-adjusted implementation of Bachelor-/Master-structures and quality management) but at the same time drew attention to the limits to self-sufficient policy-pushing (e.g. in the light of teacher shortages or taking into account the changing demand for VET programmes).
· The group on the changing roles of teachers and trainers distanced itself from the proposed options and considered the changing roles from a “here and now” point of view. In this respect the discussion on Bologna process and on common frameworks has included the element of recognition of prior learning for of non-formal learning. However, the framework-centred debate had allowed less attention to discuss the actual meaning of practice-based or experience-based learning. This has also become manifest in the different accents linked to e-learning. Therefore, the group concluded that there is a lot effort to convince teachers and trainers on the importance of validation of prior learning, and using e-resources (including e-portfolios). However, there is less effort to bring these approaches into the everyday life of vocational teacher education and to the professional development of teachers and trainers.
4.2. Discussion on the role of European and national projects
The European workshop had no plenary session that would have presented major European projects with invited presentations on. Instead, the participants were challenged to take up certain topics that had been highlighted by the previous workshops and by some of the European projects that were presented in the regional workshops. For this purpose two sets of statements had been compiled. The groups were challenged to give comments or indicate future trends with a commentary space. For this session the participants were regrouped.

However, the way that the statements were presented to the groups they were perceived as finalised conclusions rather than interim results in an open discussion. Therefore, the groups had to find their own ways to work with the task: 
· One of the groups worked as a round table gathering country-specific experiences and contrasting the country-specific. 
· Another group started looking ways, how to proceed from gathering such topic-related information into a Europe-wide sharing of practices and innovations. 
· The third group took a different approach by examining, what the European commission should start doing (as launch of new activities), what to do more (as continuation of prior activities) and what to stop doing (as opting out of prior activities) or to do less (reducing the relative importance of prior activities). 

At his point it is essential to note that the participants considered that current means of disseminating good practice have two kinds of risks:

a) Mostly they remain isolated and disconnected efforts to promote particular case-based innovations or project results that can at best reach very limited audiences.

b) When collected by the European programmes and agencies, they become neutralised items in compendia and databases (that do attract the attention of people who want to inform themselves of innovations in practice).
From this perspective the group discussed more closely the approach of the Italian web resource base “Buoni esempi” (www.buoniesempi.it) to present good examples of innovative practice. This resource base has been compiled by several agencies and programme management authorities. The web resource base provides an easy search facility that makes available examples of good practice in different areas of innovation (including work, employment and (vocational) learning). The inputs can be accessed as metadata, short abstracts or more elaborate descriptions on different aspects of innovation).

In the next phase of the workshop some participants were exploring some key themes with which such an approach could be piloted and prepared further statements, what kinds of interests of knowledge need to be taken into account.
4.3. Discussions on issues of importance and urgency
 The discussion on European cooperation activities and policy instruments had been prepared with handouts that were to be developed into coloured sheets (to be circulated within the groups and between the groups). However, due to a last minute misunderstanding, the groups did not get full sets of cards. Therefore, the three parallel groups continued with their different working styles:

· One of the groups commented European projects and instruments on the basis of country-specific information that had been shared in the previous phase.

· One of the groups discussed the possibilities to strengthen current European cooperation activities from the perspective of sharing practice and building upon shared experiences.

· One of the groups discussed the future of European cooperation by simulating the options of the European Commission. Below, the work of this last mentioned group is used as a basis for summarising the results of this part of the workshop.
Firstly the participants discussed proposals for new initiatives or cooperation activities to be promoted by the Commission In this context the participants set priority on the following kinds of activities:

· Focused overviews of new developments in particular interest areas of teachers and trainers (prepared from their perspective).
· Dissemination of experiences in which failures are addressed and recognized as legitimate results in innovative activities.  
· Introduction of seed corn funding for small scale exploratory projects with more simple application and reporting procedures.
· Support for more detailed and targeted dissemination of good practice based on interchanges between projects, clustering of projects and working groups in specific subject areas to pool knowledge.
Secondly, the participants raised critical questions on the policy development related to the European Qualification Framework and to the work with National Qualification Frameworks:
· So far the considerations on the usability of EQF in the context of training of trainers have very little in common with the perspective of practitioners on their own development. 

· The usability of 8 reference levels and the given hierarchy does not necessarily correspond with the actual development of training competences. 

· So far there has been no consensus between different countries on developing common regulative frameworks for trainers (subsidiarity). Is the work with the EQF expected to have a side-effect that opens a ‘back-door’ to regulation throughout EU? 

4.4. Discussion on issues to be taken up by follow-up activities

In the seventh (Europe-wide) workshop the prospects for follow-up activities were discussed within and alongside different sessions. Whilst the opening phase of discussions was tied to current European projects or to the dissemination and exploitation of the results. However, as was the case in the regional workshops, some of the participants continued the development of the ideas as a basis for possible spin-off activities. In this respect one of the groups of the workshop produced the following meso-agenda that combined different project ideas into a more synergetic setting (that can be used as a basis for developing linked pilot projects and accompanying activities).
A draft agenda for developing mutually supporting activities (slightly edited on the basis of the first draft by four participants)

1. Activity: Facilitation of fieldwork

Facilitating of fieldwork includes the involvement of teachers and trainers into research on their needs, problem situations and differences in performance. This requires research at micro-level rather than at macro-level: practice-oriented case studies and qualitative research are preferable.

2. Activity: Supporting learning practice of SMEs 

Small and medium enterprises need to be analysed to raise their awareness on their own learning capabilities. Studies on SMEs usually reflect their deficits as partners for organised learning process. Internal facilitators, who are designated to set up learning process, should be trained and certified. The sustainability of such activities and their long-term effects should be evaluated. 

3. Activity: E–learning

A lot of resources have been invested in e-learning tools rather than in the development of its use through supportive e-learning trainings. The use of e-learning as a support for fieldwork demands certain creativity – how to enhance creative abilities in this process? The benefits of ‘collaborative learning’ are to be studied – both from the perspective of learning (at the individual level) and from the perspective of investment (at the organisational level). 
4. Activity: The involvement of external trainers (or facilitators)

How can the role of external trainers in supporting the analyses of organisational and individual learning processes be brought into concept? In what way can they deepen the awareness of the target groups on their needs, abilities and limits? To what extent can their training be standardised training (cf. the training of project managers) or described in terms or reference levels (cf. the ReSyFac and EUFACINET projects). In what way can their capabiliy to develop tailor-made approaches be conceptualised?

5. Summary of results against the project objectives
Based on the findings of the workshops the following conclusions can be presented as responses to the agreed objectives:

Objective 1: To explore the national strategies and national contexts relevant for VET teachers and trainers and the training of trainers 

The European workshop was an additional event with which the consultation process was extended to enable a wider participation from countries and from stakeholder groups that had been underrepresented so far. Thus, the European workshop wasn’t based on a natural country cluster. Therefore, there was a need to shift the emphasis from national strategies and national contexts (that had already been covered by the regional workshops) to European level and to further processing of the issues that had been raised earlier.
However, from this perspective the policy to invite only new participants was problematic. The involvement of the new participants into the knowledge processing that had been started in the regional workshops (the first loop of learning) would have required ‘ambassadors’ from the regional workshops that were already digesting their experiences and looking for enrichment of the views (the second loop of learning). In the current situation the European workshop had to compensate the lack of a regional workshop experience and to try to provide a short cut to the European level of discussion (without intensive use of the material from the regional workshops).
Objective 2: To determine the impact that these strategies have on the training and practice of VET teachers and trainers
The above described contradictions reduced the possibility of the European workshop to have focused discussion on the impact of national strategies or to draw conclusions from the analyses that were emerging from the prior workshops. However, as things stand now, the mere reading of the reports of the previous workshop reports makes it difficult to formulate any generalisations whatsoever on the impact of the strategies. Many of the regional clusters appeared to very heterogeneous and the representatives had brought into discussion contrastive views. The material also requires a closer look on combined effects of different background factors and mutually supporting measures (or on intervening factors that reduce the impact of any measures).
The attempt to stimulate discussions in the European workshop with some selected statements (and with some generalised strategy options) remained too abstract. The participants of the workshop would have needed more exemplary material based on the discussions in the earlier workshops (linked to questions or hypotheses formulated by the ones who hade been processing this material in the regional contexts). However, neither the tasks of the regional organisers nor the ones of the project team included such re-processing of the preliminary findings for another round of discussions at a Europe-wide workshop. Thus, the concept of the European workshop tried to provide a shortcut into double-loop learning for participants who had not completed their first loop.
Objective 3: To identify other factors, which influence the work and training of VET teachers and trainers

The reflection on the results of the mapping activity revealed that the roles prescribed for VET teachers and trainers tend to tie them to relatively isolated positions and to present-date practices. As a contrast, the discussion on scenarios challenged the current role models and the view on ‘lifelong learning’ as a continuation of present-date formal learning with the help of alternative support media and with the help of new means of delivery. 
The future-oriented view on learning within innovation processes brought more strongly into picture chains of knowledge development/utilisation and the role of new kinds of facilitators (“trainers 2.0”). new learning interfaces and the supporting role of networks and partnerships. Here, the starting point is not the securing of the positions of teachers and trainers in their pre-defined functions. Instead, the starting point is the reviewing of training functions from the perspective of promoting innovations (and new learning as part of the innovation). The capability to work with such scenarios was emphasised as a necessary feature of quality management and quality assurance.
Objective 4: To discuss key findings, conclusions and recommendations of European and national projects
The European workshop did not have a specific session in which particular European projects would have been presented in detail. Instead, some of the sessions provoked some debate on the difficulties in ensuring effective dissemination and exploitation of the results. Some of the questions were related to the teachers’ and trainers’ role in the research designs or in the pilot projects – to what extent can practitioners have access to the developmental phase of the projects and to what extent can they get they participate with their own views.
Another question was related to the contextual nature of the results (case studies or pilot projects). Usually the European project duration makes it possible for the partnerships to learn how to work together and to reach the first results. However, during the life cycle it is difficult for the partners to develop intensive cooperation with new partners from other contexts. Yet, the grounding of the results and the familiarisation with other action contexts would require transitional measures that keep the ideas moving. For such bridging measures the current procedures are rather time-consuming. 
A further aspect is the particularisation of project-based web resources and the level of aggregation of the joint European portals. Currently there is a lack of such web resources that would focus on issues that are handed to wider discussion by European and national projects. Equally, there is a lack of web resources that would share experiences on the usability on limits of joint tools and instruments (e.g. the grid developed by the project “Defining VET professions” or the framework of ‘Commitments’ of the TTplus project). Due to the lack of such platforms the projects and their contributions remain isolated and their impact on policy development is limited.

Objective 5: To identify additional issues/challenges not covered by the reports

In the light of the above, the issues and challenges that the participants were raising were not related to isolated topics that could be covered by specific studies. Instead, the participants were concerned of the capability of research designs and project designs to grasp the complexity of VET teachers’ and trainers’ working context (including dependency on other actors, engagement with new target groups and emergence of new quality requirements). In a similar way the participants were concerned that the utilisation of new knowledge is becoming more complex process (in which new ideas need to be linked to networked knowledge structures, shared practices and emerging quality awareness).
Objective 6: To consider what directions and strategies might be appropriate in the area of VET teachers and trainers in the future
One of the main features of the European workshop was that the participants tried to leave the present-date dividing lines between systems, institutions and organisations at the background. Instead, the participants tried to find answers to questions like “What is moving?” or “What kind of measures can be linked to each other?”
From this perspective some of the participants drafted a new type of working agenda that links to each other four kinds of research & development activities (which have been grouped so far into different programmes or sub-activities). It appears that such project designs and working contexts (with several sub-activities) are needed to portray and stimulate the changing working concepts of teachers and trainers in VET.
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VET Teachers and Trainers Consultation workshops

	SESSION 1: SCENARIOS 


Group 1: Scenarios for professional development of trainers 
Discuss the boundary conditions and strategic options regarding the position of trainers. List arguments for alternative strategic choices and indicate consequences for trainers. Consider what role European and national policies can play regarding the professional development of trainers.

	Aspects

Options
	Arguments for strategic choices
	Consequences for trainers
	Role of European & national policies

	Training in the enterprises
vs.

Outsourcing the training functions


	
	
	

	
	
	
	

	Mandatory certificates
for trainers

vs.

Continuing professio​nal development
 
	
	
	

	
	
	
	

	Progression ladder (Bachelor/ Master)

vs.

Recognition of experience-based

competences
	
	
	

	
	
	
	


Group 2: Scenarios for professional development of VET teachers 
Discuss the boundary conditions and strategic options regarding the position of teachers in vocational school. List arguments for alternative strategic choices and indicate consequences for teachers. Consider what role European and national policies can play regarding the professional development of trainers.

	Aspects

Options
	Arguments for strategic choices
	Consequences for teachers
	Role of European & national policies

	Teacher education in university degree programmes 

vs.

Teacher training as duty for schools & educational authorities


	
	
	

	
	
	
	

	Ba/Ma degrees as pre-service education

vs.
Entry qualifications +
continuing professio​nal development
 
	
	
	

	
	
	
	

	Career change (acad.): recognition of prior subject-related studies

vs.

Career change (vocat.): recognition of prior domain- & training-related competences
	
	
	

	
	
	
	


Group 3: Changing roles of VET teachers and trainers 
Discuss the strategic options for shaping the roles of VET teachers and trainers. List arguments for alternative strategic choices and indicate some consequences for pedagogic training of VET teachers and trainers. Consider what role European and national policies can play in the light of different strategic choices.

	Aspects

Options
	Arguments for strategic choices
	Consequences for pedagogic training of VET teachers and trainers
	Role of European & national policies

	Management of curri​cula & training modules

vs.
Pedagogic support for situated  learning
	
	
	

	
	
	
	

	Delivery of (vocational) subject contents

vs.

Facilitation of self-organised learning
	
	
	

	
	
	
	

	Attainment of fixed qualification goals

vs.

Management of open learning processes
	
	
	

	
	
	
	


Annex 2
VET Teachers and Trainers Consultation workshops

	SESSION 2: KEY ISSUES


1. KEY ISSUES that emerged from the 6 regional consultation workshops held October 2008 to January 2009. Discuss each topic for about 10 minutes (issues/challenges) and add your own comments deriving from the group discussion. Consider, what solutions can be proposed for further activities and initiatives.
	TOPIC
	ISSUES/CHALLENGES
	COMMENTS/FUTURE TRENDS

	Relationship between VET teachers and trainers
	National policies focus mainly on VET teachers (Bologna process) while the role of trainers has been left to the margins (lack of common frameworks). In some countries vocational teacher educators and VET teachers increasingly take responsibility for the training of trainers and enhancing the role of workplace learning in VET.
	

	Trainer certificates and accreditation
	The diffusion of trainer certificates (run by certain authorities) carries the risk to enforce rigid pedagogies and assessment procedures. However, lack of qualification and basic standards is a problem in many countries. While decentralised accreditation can lead to particularisation of training under the auspices of different awarding bodies, regional cooperation between training providers and awarding bodies may help to promote workplace-oriented pedagogies and assessment. The Europe-wide establishment of reference points can help to enforce transparency and guide countries to establish some basic standards for trainers.
	

	Cooperation between school-based and workplace learning 
	There is good will for cooperation between schools and industry/workplaces. However, in practice this cooperation is constrained and often not very effective. Collecting good practice examples of cooperation may help to change cooperation practices. Good cooperation between industry and schools often has a great impact on the quality of training provision and learning outcomes.
	

	Support e-learning and new training methods
	VET teacher education programmes or training for trainers schemes do not focus on competence development in e-learning, particular as concerns work-based learning contexts. Overall, training methods that VET teachers and trainers apply lack innovation. Even where e-learning and other new learning methods are available, training practitioners do not know how to apply them in teaching/training practice. However, in many contexts students know more about e-tools for learning than the VET professionals, resulting in a discrepancy in teaching and learning approaches.
	


2. KEY ISSUES that emerged from former European studies and cooperation activities on VET teachers and trainers. Discuss each topic for about 10 minutes (issues/challenges) and add your own comments deriving from the group discussion. Consider, what solutions can be proposed for further activities and initiatives.
	STUDY
	ISSUES/CHALLENGES
	COMMENTS/FUTURE TRENDS

	Defining VET professions

	It is relatively easy to reach agreements on a limited number of core profiles for VET professionals in terms of their main tasks and responsibilities. However, it is very difficult to draw conclusions on how to promote effective training for VET practitioners that takes account of the variety of organisational contexts in which particularly trainers work.
	

	TTplus 
	While it is relatively easy to draw contextual maps on the commitments of trainers, their organisations, public bodies and other stakeholders to promote the enhancement of training quality, it is very difficult to draw conclusions in terms of general recommendations and to induce a change in the practice of the continuing professional development of trainers. Lack of cooperation between different stakeholders is a key issue in the context.
	

	Studies on Trainers in Enterprises

	Trainers in small and medium size enterprises (SMEs) who assume training tasks in addition to their regular duties as a skilled worker and who do not identify themselves as ‘trainer’ are particularly difficult to reach as a target group. Also in terms of resources and providing support structures, trainers in SMEs are disadvantaged compared to trainers in large companies and professional trainers working in other contexts. However, most trainers across Europe are ‘part-time’ trainers. They often are not trained in the pedagogical aspects of training and tend to lack pedagogical and social competences.
	

	Network To Support Trainers in Europe (survey)
	Trainers themselves find their training job more attractive than it is typically perceived by experts and multipliers. High recognition among colleagues and assuming responsibility for the training of others are key factors why trainers like their work and to assume training functions. However, the trainer position if fully self-motivated as is trainers’ engagement in continuing learning and up-dating their skills. Overall, the training profession lacks incentives and benefits. This makes it difficult to attract employees to assume training functions who are not self-motivated. From all trainer categories, independent and self-employed professional trainers have the most positive attitude towards the training profession.
	


Annex 3

VET Teachers and Trainers Consultation workshops

	SESSION 3: EUROPEAN COOPERATION


Discuss the presented activities and policy instruments to enhance European cooperation and the mobility of trainers. Describe the objectives and benefits of each activity / policy instrument. Then prioritise the different activities and instruments.

	Activities
	Objectives
	Benefits

	1. Exchange programmes

Bilateral exchanges and study visits 
or

Transnational exchanges and peer learning events 
	
	

	
	
	

	2. Studies and transfer of innovation
Transnational projects and case studies 

or

Multilateral projects and studies


	
	

	
	
	

	3. Partnerships and Networks
Transnational or sectoral partnerships
or

European networks for knowledge sharing & innovation transfer
	
	

	
	
	


2. European policy instruments

	Policy instrument
	Objectives
	Benefits

	1. European qualification frameworks

· for Higher Education (Ba/Ma-structures)
· for Lifelong learning (Nine reference levels and descriptors)
	
	

	2. European certificate for trainers’ aptitude
Initial training: Euro-CAP: “trainers’ pedagogic driving licence”

	
	

	3. European certificate for advanced training skills
European certificate for continuing professional development / “vocational progression”


	
	

	4. European Quality Assurance Frameworks


	
	


Annex 5

The 7th Consultation Workshop Bremen 25.06. - 26.06.2009 – List of Participants
	
	Name
	Organisation
	Country
	Stakeholder group
	Specification

	1. 
	Ata , Volkan
	Governorship of Istanbul
	Turkey
	Policy maker
	Government agency

	2. 
	Attwell, Graham
	Project Team
	United Kingdom
	
	

	3. 
	Balica, Magdalena
	Institute for Educational Sciences
	Romania
	Researcher/ Trainer
	Independent research institute/

e-learning trainer

	4. 
	Bauer, Hans G.
	GAB München
	Germany
	Researcher/ Trainer
	Independent research institute/

Training of trainers

	5. 
	Bernhardt, Thomas
	Universität Bremen
	Germany
	Researcher
	University researcher/

e-learning trainer

	6. 
	Bingol, Pelin
	Istanbul University
	Turkey
	Researcher/ 

Policy developer
	University researcher/

Government agency employee

	7. 
	Burchert, Joanna
	Project Team
	Germany
	
	

	8. 
	de Blauw, S. A.
	INHolland University
	Netherlands
	Researcher
	University researcher/

Teacher educator

	9. 
	DePrykc, Koen
	CVO Antwerpen-Zuid
	Belgium
	Teacher/ Trainer
	School manager/

e-learning trainer

	10. 
	Eicker, Friedhelm,
	Universität Rostock
	Germany
	Researcher
	University researcher/

Teacher educator

	11. 
	Gessler, Michael
	Project Team 
	Germany
	
	

	12. 
	Hughes, Jenny
	Project Team
	United Kingdom
	
	

	13. 
	James, Carl
	TECC
	United Kingdom
	Researcher/ Trainer
	Independent research institute

	14. 
	Kämäräinen, Pekka
	Project Team
	Germany
	
	

	15. 
	Kirpal, Simone
	Project Team
	Germany
	
	

	16. 
	Kluger, Joerg, Dr.
	BFU Consulting
	Germany
	Researcher/ Trainer
	Independent research institute/

Staff development

	17. 
	Koch, Johannes
	Friedrichsdorfer Büro
	Germany
	Researcher/ Trainer
	Independent research institute/

Staff development

	18. 
	Krempasky, Pavol
	EACEA – Education, Audiovisual and Culture Exectuve Agency, Brussels
	Belgium
	EU representative
	

	19. 
	Kurikka, Matti
	HAMK University of Applied Sciences
	Finland
	Researcher
	Researcher/ Teacher educator

	20. 
	Lübcke, Eileen
	Project Team
	Germany
	
	

	21. 
	Mägi, Jane
	Kuressaare Regional Training Centre
	Estonia
	Teacher/ Trainer
	VET school teacher/

e-learning trainer

	22. 
	Petre, Cristina
	Training Centre for Culture
	Romania
	Teacher/ Trainer
	Public training centre

	23. 
	Pirvu, Ionica
	Training Centre for Culture
	Romania
	Teacher/ Trainer
	Public training centre

	24. 
	Reibstein, Bruno
	Universität Rostock
	Germany
	Researcher
	Training of trainers

	25. 
	Reimann, Daniela, Dr.
	Pädagogische Hochschule Freiburg
	Austria
	Researcher/ Trainer
	University researcher/

e-learning trainer

	26. 
	Sampietro, Marco
	SDA Bocconi
	Italy
	Researcher/ Trainer
	University researcher/

Project management trainer

	27. 
	Sannerud, Ronny
	Akershus University College
	Norway
	Researcher/ Trainer
	Researcher/ Teacher educator

	28. 
	Schuegl, Stefanie
	Wirtschafts- und Sozialakademie der Arbeitnehmerkammer Bremen
	Germany
	Trainer
	Social Partner organisation

	29. 
	Schwind, Patrick
	Project Team
	Germany
	
	

	30. 
	Sertic, Josip
	University of Zagreb
	Croatia
	Researcher/ Trainer
	University researcher/

Project management trainer

	31. 
	Soltysinska, Iwona
	Jagiellonian University
	Poland
	Trainer
	University extension centre

	32. 
	Spaninks, Louis
	TALENTIS bv 
	Netherlands
	Researcher/ Trainer
	Independent research institute/

Staff development

	33. 
	Stasto, Leszek
	Polish Project Management Association
	Poland
	Researcher/ Trainer
	University researcher/

Project management trainer

	34. 
	Tacea, Firuta
	Education Training Centre
	Romania
	Teacher/ Trainer
	Public training centre

	35. 
	Thiel, Gerald
	DEKRA Akademie
	Germany
	Trainer
	Private training organisation

	36. 
	Trost, Karen
	Project Team
	Germany
	
	

	37. 
	Vantuch, Juraj
	Comenius University
	Slowakia
	Researcher/ Policy maker
	University researcher/ govern​ment policy adviser

	38. 
	Witkowski, Krzysztof
	Polish Project Management Association
	Poland 
	Researcher/ Trainer
	University researcher/

Project management trainer

	39. 
	Wittig, Wolfgang
	Project Team
	Germany
	
	

	40. 
	YAMAN, Harun
	Gungören Vocational High School 
	Turkey
	Teacher/ Trainer
	School manager
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