ANNEX I.6

Report on the 6th Consultation Seminar

Bonn, 22.-23. January 2009

Prepared by Wolfgang Wittig and Pekka Kämäräinen

1. Programme

	22 JANUARY 2009

	8:45 - 9:00
	Registration

	9:00 - 9:30
	Arrival activity

Task: Please, indicate the extent to which you agree or disagree with the given statement by placing stickers along the line in the appropriate place.

	9:30 - 10:00
	Welcome and introduction

· Philipp Grollmann (BIBB): Welcome on behalf of the BIBB

· Simone Kirpal (ITB): Introduction to the workshop and programme

· Jenny Hughes (Pontydysgu): Introduction to the workshop methodology

	10:00 - 11:00
	Working groups on key issues

People sign up for one of 5 topics they want to discuss in small working groups. Each group has 60 mins together to examine one or more of the key issues both in general terms and related to their own country.

Comments should be recorded onto a word document. These will be printed out as hard copies before next session.

	11:00 - 11:15
	Coffee break

	11:15 - 12:15
	Rainbow groups for feed-back on topics and key issues

New groups are being formed across topics. Each person will have paper record of their group discussions. Participants will give feedback to each other and discuss additional points raised. Any issues not covered?

	12:15 - 13:00
	Country groups: Additional issues and examples of practice

The groups move on in country groups. Each group is to undertake two tasks: 1) Are there any additional issues related to their own country? 2) Are there any particular examples of good practice in training of VET teachers or trainers?

	13:00 - 14:00


	Lunch

	14:00 - 15:00
	Panel discussion: Key outcomes of European and national projects

Facilitator: Philipp Grollmann

Simone Kirpal (ITB): Trainers in Europe

Graham Attwell (Pontydysgu): TTPlus

Herold Gross (BIBB): Defining VET Professions

Ulrich Blötz (BIBB): Development of training models and progression routes for trainers in Germany

	15:00 - 15:30
	Buzz groups: Building on the projects

In country groups: One or more concrete points / ideas coming out of the research projects that could be built on. Further suggestions participants would give to the project team.

	15:30 – 16:00
	Coffee break

	16:00 - 17:00
	Silent discussion/card exercise: Influences, barriers, opportunities

Sentence completion using pre-printed cards. Cards are colour coded with piles of preprinted cards around ‘barriers’, ‘influences’, ‘opportunities’ etc

	17:00


	Reception – Official welcome by

· Reinhold Weiss,  Bundesinstitut für Berufsbildung, BIBB

· Dagmar Ouzoun, European Commission, DG Education and Culture


	23 JANUARY 2009

	9:00 - 10:00
	Working groups: Establishing priorities

In mixed groups: Participants take the ‘solutions’ or responses to sentence completion cards and prioritise those by mapping onto important / urgent grid.

	10:00 - 10:45
	Stakeholder action: Policy makers – researchers – trainers & practitioners

3 Board Activity: 3 groups representing different stakeholders

Activity: Taking priority lists, each group to address3 key questions

· What can they do to respond / move the agenda forward

· What do they need other stakeholder groups to do

15 mins at each board. Groups rotate to next board. Facilitator stays with same board. When next group arrives, facilitator summarises the points on flipchart.

Next group record

· what they want from the previous group

· how they can respond to what first group wanted

Third group. As for second group.

	10:45 - 11:00
	Coffee break

	11:00 - 12:00
	Panel Discussion: The changing role of VET teachers and trainers in a national and European 

Facilitator: Anke Bahl

Rainer Fellner, amg-tirol (Arbeitsmarkt-Förderungs GmbH), Austria

Ivan Schurte, Ivoclar Vivadent AG, Liechtenstein:

Arno Leskien; Bundesministerium für Bildung und Forschung, Germany

Antonio de Carolis, Ministère de l’Éducation nationale et de la Formation professionnelle, Luxembourg

Miloslav Rotport, University of Economics Prague, Czech Republic

	12:00 – 13:00
	Evaluation of the 6 consultation seminars across Europe: Summing up and outlook

Facilitator: Philipp Grollmann

Babis Floros & Teodora Thymiopolou (OEEK, Greece)

Benedicte Gendron (University of Montpellier, France)

Pekka Kämäräinen (ITB) & Peter Koudahl (University of Aarhus, Denmark)

Tomas Sabaliauskas (Vytautas Magnus University, Lithuania)

Graham Attwell & Jenny Hughes (Pontydysgu, UK/Wales)

	Lunch and departure


2. General Overview

The consultation seminar took place on 22 and 23 January 2009 in Bonn with participants from Austria, the Czech Republic, Germany, Hungary, Liechtenstein and Luxembourg. Among those countries Austria, Germany and Liechtenstein represented the countries with a strong dual component (apprenticeship system) in vocational education and training. Luxembourg has an apprenticeship system as well, but this one is relevant predominantly for the crafts sector. Hungary and the Czech Republic have undergone a transformation process to market economy, which has brought about corresponding changes in the structures of vocational education and training. 

The consultation seminar took place at the premises of the Federal Institute for Vocational Education and Training (BIBB) and the main language was German. Apart from the national experts and representatives of the target group (VET teachers and trainers) the seminar was also attended by members of the Focus Group Teachers and Trainers and representatives of the regional organisers of prior consultation workshops. The sessions and group activities were moderated by the representatives of ITB and BIBB. Simultaneous Interpretation into Czech, English, German and Hungarian was available in the plenary sessions. Language support (consecutive interpretation) was available between German – Czech and German – Hungarian languages. During the group sessions at least one of the groups was working in English.

The participants represented different stakeholder groups (educational authorities, teachers’ and trainers’ associations, social partner organisations, VET schools and training providers) from Germany, Austria, Czech Republic, Hungary, Liechtenstein and Luxembourg). The starting positions of the participants can be summarised in the following way:

· German participants drew attention to the differences in the professional status of VET teachers (civil servants) and in-company trainers (training as an additional function). This disparity causes problems for initiatives to develop regular cooperation between learning venues. Therefore, it is in the interest of trainers to develop progression models that establish the status of training specialists in the companies.

· Austrian participants reported of successful cooperation on in the context of specific projects. In these projects the practical cooperation has been linked to wider social interests (e.g. to improve employability with regional initiatives or organisation of joint drug prevention campaigns).

· In Luxembourg, where school-based VET is complemented with dual VET provisions, formal cooperation between teachers and trainers is not a mandatory system feature. Cooperation therefore depends on the self-initiative of companies or schools. A proposal for a new law aims to improve the coordination between the school and the company. 

· In Czech Republic the schools are the umbrella organisations for the training process, which is why theoretical instruction and practical training are not strictly separated. However, the working conditions of teachers and trainers are quite different. 

3. Results of the group activities and discussion rounds

3.1 Discussion in thematic work groups

Topic 1: Cooperation between schools/teachers and companies/trainers

The group discussed the cooperation between the two groups and the commonalities between the professional profiles under the perspective of whether there should be a common accreditation framework or parallel frameworks that would be connected to each other. 

In Germany there are huge differences concerning the professional status of trainers and teachers while at the same time there is a convergence between the two learning venues. However, there is no equal standing of the partners in the cooperation. The situation in Austria is similar. Cooperation and exchange occurs mostly between individuals or in the context of specific projects. In Luxembourg, where school-based as well as dual types of vocational education and training exist, a formal cooperation between teachers and trainers is not mandatory. Cooperation therefore depends on the self-initiative of companies or schools. A new bill aims to improve the coordination between the school and the company. The splitting up of the training programmes into learning fields, of which one part is covered by the company and the other part by the school, is intended to facilitate cooperation. In the Czech Republic the schools are the umbrella organisations for the training process, which is why theoretical instruction and practical training are not strictly separated. However, the working conditions of teachers and trainers are quite different. In Slovenia a reform of the education system has been implemented, which features the introduction of national curricula. Dual vocational training is limited to the crafts sector and relevant only for a small number of trainees.

In the discussion it was pointed out that a top-down mode of governance as it appears to exist in some countries is not sufficient if cooperation between the two groups of training practitioners is aimed for. Curricula must not be overrated, and an outcome-oriented reorganisation of VET will not be enough to establish a “parity” of teachers and trainers. A stronger professionalism of in-company trainers is necessary. It must also be observed, however, that companies and schools pursue different educational objectives since the objective of the company is to be supplied with a productive workforce whereas the school aims at civic education.

Topic 2: New technologies – what influence do they have on the professional practice of VET teachers and trainers?

The application of new technologies since the 1990s was first met with huge optimism that later gave way to a certain disillusionment. Since the emergence of the Web 2.0 approach (social software etc.) a new enthusiasm can be observed. Training practitioners are concerned by this development as far as they realise that the application of IT solutions makes sense only in blended learning environments where on-the-spot learning and online learning are combined. What is required is first an introductory course for training practitioners or the opportunity to gather experience. It is a problem that teachers and trainers often do not have the capacity to keep up with the trainees' mastery of new technologies, whereas trainees often lack the sensitivity for data protection in the use of platforms like Facebook.

3.2 Panel discussion: Key outcomes of European and national projects

At the beginning of the discussion Simone Kirpal presented the Eurotrainer study. The objective of the project was to carry out a situational analysis concerning training practitioners in Europe. The methods applied in the study were a standardised survey, expert interviews and case studies.

One key result is the status issue: in-company trainers in almost all of the countries covered by the study see themselves as skilled workers who perform training tasks as part of their work routine. There is no specific trainer identity, which raises the question as to how opportunities for continuing professional development can be targeted to reach this group. There is a variety of approaches to support training practitioners in the different countries. They include, for instance, quality assurance and quality standards (Nordic countries), competition (Austria, UK), recognition of informal learning (Spain, Portugal), decentralisation (Italy, Finland) and a strengthening of apprenticeship training (Czech Republic, France, Hungary).

Two recommendations can be derived from the study, namely, to strengthen the pedagogical and managerial competences of training practitioners and to support small and medium sized enterprises (the support for the quality of training is typically better in large enterprises).

A weak point of the study is that it is not representative as not all countries were covered to the same extent. This shortcoming can partly be compensated by the Network of Trainers in Europe, which builds upon the Eurotrainer study.

After the presentation the question was posed by the audience whether there is an academic drift in the training of trainers. This tendency can be observed only in Austria, but strictly speaking even the trainer academies (Ausbilderakademien) in Austria do not indicate a trend as they are not institutions of higher education.

Herold Gross then presented the study Defining VET Professions, which consists of two lots. This study is related to the European working programme Education and Training 2010, which among other things has defined the profiling of training practitioners' skills as one key topic. In the meantime the TTNet network, which is coordinated by Cedefop, encompasses 26 national networks.

The study was made up of a pilot study (2006) and a follow-up study (2007) that aimed to analyse the activities, knowledge and competences of training practitioners. The main objective was the definition of a competence framework. The reports prepared in the context of the study were based on a common structure with the main items education/training, administration, quality assurance, and networking. For all of these domains competence profiles were identified and assigned to the reference levels of the EQF. The level assignment turned out to be quite difficult. The results of the study have not been published, but the reports contain a lot of information on relevant topics that repeatedly show up in the current debates. In the context of the network it was attempted to develop a competence framework that distinguished between three domains (school, training institution, enterprise). The sub-profiles that have been identified hardly match with existing occupational profiles. In countries with school-based training systems it was very difficult even to identify contact persons in enterprises.

The first phase of the validation of the draft framework is completed, and the results are less discouraging than expected. There have been instances of negative reactions, but on the whole the instrument was welcomed. What is important is that this is not a regulatory effort. The shortcomings of the study can be described as follows: the analytical part was implemented without any difficulty, but the constructive part would have required an earlier involvement of the stakeholders. In addition the absence of a steering group for the coordination of Lot 1 and Lot 2 was problematic.

A question from the audience referred to the utilisation of the results. The results are communicated to Cedefop and are supposed to be used for a strategy for the further development of TTNet. It is planned to publish the draft framework in the Cedefop publication series after its final validation.

Graham Attwell presented the TTPlus project. The topic of this two-year project, which was completed in September 2008, was the continuing professional development of teachers and trainers. It was emphasized in the presentation that there are different groups of training practitioners; many practitioners do not regard themselves as trainers and do not have a relevant formal qualification. The majority of European training practitioners consists of part-time trainers.

The professional development of part-time trainers is complicated and does not allow for a concentration on formal qualifications. Therefore the TTPlus project developed a competence framework on the basis of the actual practical needs of training practitioners. The framework still has to be tested.

In the following the discussion the remark was made that the situation of part-time trainers is well known in Germany. It was especially pointed out that EADS is committed to supporting competence development in the workplace. However, learning in the workplace is not the most important learning environment. What is important is the exchange of experience close to the work process.

Finally Ulrich Blötz spoke about the development of occupational profiles for training practitioners. As regards the background one can say that the pedagogical requirements for in-company trainers are at the same level as those for vocational schoolteachers. The solution is a multi-level qualification system with the following levels: initial vocational training – trainer aptitude certification (AEVO) (first CVET level) – training specialist for initial and continuing training (second CVET level, same level as master crafts persons) – vocational pedagogue (Berufspädagoge) (third CVET level). The major influences on the professionalisation of training practitioners are outsourcing, integration, recruitment and support for learners.

Various topics of the contribution were briefly discussed. The implementation of the system is meant to fall within the responsibility of training providers as their approach of learning along the job is appropriate for the training of trainers. A coordination with the vocational schools is also necessary in order to benefit from academic know-how. As regards the question of the involvement of the chambers (of commerce, of crafts etc.) it was observed that the examination boards of the chambers are involved anyway. It is true that sometimes examinations take place in a bad atmosphere, but the problem is likely to diminish as experience with these examinations is growing.

3.3 Discussion in country groups

After the panel discussion the situation of training practitioners was discussed in several country groups. The Czech group concentrated on the curricular reform since the 1990s, which entails a transition to a competence-based qualification system. The schools and training providers are also given a greater autonomy. A National Qualifications Framework and a system for the validation of non-formal and informal learning are being implemented. Due to the demographic change many schools face the necessity to engage in adult education as well. This development leads to changes for teachers and trainers, who now have to design curricula, provide training and instruction for adults, participate in the validation of informal learning outcomes, and provide educational guidance. The group therefore proposed the following measures:

· development of qualification standards for teachers and trainers;

· consideration of the above-mentioned changes in the education of VET teachers both in subject-specific and in pedagogical terms;

· recognition of the professional development of teachers in the salary structure;

· establishment of a system for the recognition of informal learning in the teacher profession. 

The Hungarian group concentrated on the notions of competence assessment and competence development. The approaches to competences assessment in Europe are changing. This has to be taken into account also for the field of vocational education and training. Teachers and trainers play a key role for the development of the quality of education and training systems.

With regard to competence development it has to be observed that vocational education and training also has to deal with trainees with special needs. This poses particular challenges for teachers and trainers, who have to be competent in conflict management. In the present social situation this task is not easy to accomplish.

The number of trainees is decreasing as a consequence of the demographic change. Their educational background is much more diversified due to the social background. This needs to be taken into account in the education and continuing training of teachers and trainers.

In the group of participants from the German speaking countries and Luxembourg the professionalisation of training practitioners and the research needs were discussed. It was argued that the development of an occupational profile for trainers in companies might be special case that is relevant only for the German context. In other countries a common approach for the qualification of teachers and trainers is striven for while in Germany a separation of the two occupational fields is preferred. The concept of the vocational pedagogue is on the one hand regarded as an innovation in the sense that it allows for permeability from vocational education to higher education. On the other hand some concerns were expressed that the term “pedagogue” or “educator” might not be appropriate for a non-tertiary qualification. The professionalisation of full-time trainers is not relevant for all countries; in Luxembourg, for instance, the focus is on the continuing professional development of part-time trainers.

3.4 Identification of influences, barriers and opportunities, development of recommendations

The participants, working in several groups, took part in a sentence completion activitity with pre-printed cards in order to develop a catalogue of possible measures addressing the influences, barriers and opportunities related to the qualification of training practitioners. The problems identified and the solutions suggested by the participants were structured by the groups according to their importance and urgency.

Some of the items and proposed solutions that were classified by the participants as important and urgent are presented below.

One of the Barriers to professional development is …that outdated technology is used in teacher education

How to overcome?

Continuing learning opportunities for teachers

One of the Barriers to professional development is …the difference in the response time to changes: School – very slow changes; economy – very fast response to changes

How to overcome?

Cooperation among economy and school: Together problems need to be discussed; Together solutions need to be found

One of the Barriers to professional development is …that leave for learning activities/costs for the enterprise

How to overcome?

The employee should take the time (holiday) and the company should pay for the seminar

One of the Barriers to professional development is …that the working area for VET-trainers is a wide spread field, starting with the trainers for simple handcraft jobs ending with the trainer for high tech professions. No common regulation will be possible.

How to overcome?

Provide a wide range of trainings for the same wide range of the trainers needs

Some of the Influences we have to take into account are …Rules and procedures in each enterprise

RESPONSE: establishment of a framework with minimum standards and requirements for trainers, regular meetings of VET teachers and trainers

Some of the Influences we have to take into account are …The dialogue between various stakeholders, the ministry of education, enterprises, social partners

RESPONSE: cooperation is necessary

Some of the Influences we have to take into account are …That different organisations are responsible and different traditions apply

RESPONSE: Regular exchange of all actors involved in VET

Some of the Influences we have to take into account are … The importance of efficient communication between teachers and trainers

RESPONSE: joint seminars of teachers and in-company trainers

Some of the Influences we have to take into account are …The necessity to improve the exchange between the school and the enterprise

RESPONSE: will create better understanding as to what the apprentice/student is doing at the other learning venue, understanding creates trust, which will improve outcomes

Some of the Influences we have to take into account are …The fact that the majority of trainers work in SMEs as part-time trainers

RESPONSE: a special approach to the professional development of trainers is required (time constraints, trainers should have the opportunity to stay in the company)

Some of the Opportunities to promote the professional development are …

Opportunities for continuing learning especially for VET teachers

How to exploit/build upon

Implementation by trainers or in collaboration of teachers and trainers

Some of the Opportunities to promote the professional development are …New technologies, web based learning

How to exploit/build upon

Combined with traditional methods in order to blend the 2 types

3.5 Stakeholder action: policy makers – researchers – practitioners

With the help of pinboards participants formulated agendas for the three stakeholder groups of policy makers, researchers and practitioners. This activity was based on the previous development and priorisation of measures (cf. 3.4). With regard to the lists of priorities the following questions had to be answered for each of the stakeholder groups: 

(1.) What can they do to respond/move the agenda forward? 

(2.) What do they need to respond/move the agenda forward?

As regards the group of policy makers the major task identified was the provision of an adequate legal and financial framework. Regulations should be formulated with the help of the other stakeholder groups, and the financial resources of the education system should  allow for an adequate performance of schools and an improvement of the training practitioners' reputation in terms of remuneration. It was also suggested to improve the legal conditions for lifelong learning and continuing education by introducing sabbaticals. In order to improve the cooperation between teachers and trainers and between schools and enterprises it was proposed to concentrate the supervision of the school-based and the company-based parts of the training in one place. The model of alternance was suggested as an alternative to the short intervals of school-based and company-based training in the dual system. Other recommendations concerned the introduction of a VET benchmarking, support for the mobility of training practitioners, and the definition of outcome-based standards for trainers.

The implementation of these measures by policy makers necessitates a broad knowledge base in the form of an overview of relevant research findings and information from researchers and practitioners. Beside this knowledge basis a particular sensitivity of policy makers for the problems in the field is desirable.

For the group of researchers the priorities identified were EU-wide studies about the requirements for training practitioners concerning generic competences and the identification of qualification needs as well as the prognosis of economic and social trends. Other recommendations were related to the improvement of the pedagogical skills of trainers, the research on IT-supported access to initial and continuing training, and the exchange with practitioners. The most important needs of this stakeholder group are support from the other stakeholder groups, the supply of information by practitioners, opportunities for exchange of knowledge, social recognition as well as an adequate financal basis for research.

The recommendations for practitioners included in the first place the improvement of the work environment for the entire training process and the improvement of coordination and communication between the actors involved. The needs of teachers and trainers have to be investigated. A cooperative CVET and mutual qualification of teachers and trainers was also suggested. Training practitioners should also take a key role in the definition and validation of their competences. The necessity of self-initative and the willingness to cooperate was emphasized for this stakeholder group.

The needs identified for practitioners include support from the management as well as clear regulations and social recognition. What practitioners need from researchers is a cooperative development of learning environments as well as support through evaluation. As regards policy makers, support by appropriate regulation and adequate financial resources is needed from them. Training practitioners also need social competence, creative room for manoeuvre and a commitment to continuing professional development.

3.6 Evaluation by the participants

Finally the participants had the opportunity to evaluate the event and make suggestions for changes or improvements. What was evaluated positively was the opportunity to work in groups, the competence of the participants and the possibilities for information exchange. The access to experience from other countries and the information about a new workshop methodology were emphasised as a major benefit for the participants.

Regarding the organisation of the workshop some changes were proposed. These were related to the use of multimedia as well as the communication of interim results to all participants.

The direct “messages” to DG EAC included the suggestion to intensify the international exchange between trainers. It was further remarked that vocational education and training needs social recognition as well as good educators in school-based and work-based training as well as in continuing education. 

4. Summary of results against the project objectives

Based on the findings of the workshops the following conclusions can be presented as responses to the agreed objectives:

Objective 1: To explore the national strategies and national contexts relevant for VET teachers and trainers and the training of trainers 

The country cluster was an interesting combination of countries in which the dual system of apprenticeship is clearly the main system (Germany, Liechtenstein) and of others in which the role of the school-based VET provisions is somewhat stronger (e.g. Austria and Luxembourg) or in which the VET reforms are strengthening the role of VET schools (Czech Republic and Hungary). Also, the reviewing of the strategies for professional development of VET teachers and/or trainers was overshadowed by particular reform processes (e.g. the re-introduction and renewal of the AEVO certificate in Germany) or the new educational reform processes in Luxembourg, Czech Republic and Hungary). 

Thus, the participants had to use some time to inform each other of the different reform processes and of the old and new preconditions for promoting the professional development of VET teachers (the school-oriented VET cultures) or of in-company trainers (the dual systems).

Objective 2: To determine the impact that these strategies have on the training and practice of VET teachers and trainers

The picture of the reform processes was very heterogeneous. On the one hand the educational reforms in the school-dominated VET cultures tended to broaden the professional profiles of VET teachers (and thus increased the need for continuing professional development. Yet, these reforms did not bring into picture major changes regarding vocational teacher education. As a contrast, the temporary suspension of the AEVO certificate (2003-2009) had created a need to renew the certificate itself and to consider alternative measures to support the professional development of trainers (or training professionals). 

In the light of the above, the workshop was not primarily drawing conclusions of an active developmental phase. Instead, the participants were considering the starting points and the goal-settings for a new developmental period.

Objective 3: To identify other factors, which influence the work and training of VET teachers and trainers

Several sessions were overshadowed by discussions on the above mentioned reform processes and on their implications for the professional position of VET teachers and trainers. Yet, in some of the sessions the participants put forward the role of VET teachers and/or trainers as contributors to local or regional initiatives that do not have direct links to such reform agendas. In this context the participants from Liechtenstein presented their networks for supporting the continuing professional development of trainers. Austrian participants presented examples of local and regional initiatives to promote employability and to integrate trainees into local labour markets. The participants from Luxembourg informed of the cooperation of VET schools and partner enterprises in supporting the training of trainers. In these discussions the role regional adjustment of the initiatives and the involvement of SMEs played and important role. 

Objective 4: To discuss key findings, conclusions and recommendations of European and national projects

In the Bonn workshop the ‘witness session’ was based on informative reports on three European projects (Eurotrainer, Defining VET professions and TTplus). These were taken note of as background reports. In addition, a national contribution was on current initiatives to promote professional development of trainers and training specialists in Germany. 

Due to the fact that the discussion in the workshop was overshadowed by system differences and of reform agendas, the discussion of these inputs was organised in country-specific groups (see below).

Objective 5: To identify additional issues/challenges not covered by the reports

A group of participants from the German speaking countries and Luxembourg discussed the models for professional development of trainers and training specialists. In this group different views were presented concerning the need to develop a climbing frame for trainers and training specialists. In this respect some of the participants were inclined to emphasise the type of basic qualifications as the German AEVO certificate (that had recently been re-introduced as a mandatory qualification and renewed regarding the contents). 

The Czech group concentrated on the curricular reform since the 1990s, which entails a transition to a competence-based qualification system. The schools and training providers are also given a greater autonomy. A National Qualifications Framework and a system for the validation of non-formal and informal learning are being implemented. Due to the demographic change many schools face the need to engage in adult education as well. This development leads to broadening of the profile of teachers and trainers, who now have to design curricula, provide training and instruction for adults, participate in the validation of informal learning outcomes, and provide educational guidance. 

The Hungarian group concentrated on the notions of competence assessment and competence development. The approaches to competences assessment in Europe are changing. This has to be taken into account also for the field of vocational education and training. With regard to competence development it has to be observed that vocational education and training also has to deal with trainees with special needs. This poses particular challenges for teachers and trainers, who have to be competent in conflict management. 

Objective 6: To consider what directions and strategies might be appropriate in the area of VET teachers and trainers in the future

From this perspective the discussions were too strongly overshadowed by the differences between the school-oriented or dual VET systems and on the current roles of VET teachers and trainers. Equally, the timing of the workshop at an opening stage of reforms and developmental measures could not provide a rich basis of examples. Furthermore, the cases that presented good cooperation between VET teachers and trainers were often referring to regional or local initiatives that brought into picture wider interests (e.g. improving regional employability or drug prevention campaigns). In this respect the workshop would probably had needed a more differentiated approach and richer gallery of situated examples to be considered. 

Since the workshop was prepared as a stand-alone event, it was not possible to produce more detailed material. If such cluster workshops are to be organised in the future, it is necessary to consider the role of exemplary cases as support for focused discussions (and for bridge-building between different cultures).

5. List of participants

	No.
	Last name
	First name
	Institution
	Country
	Stakeholder group
	Specification

	1
	Blötz
	Ulrich
	Bundesinstitut für Berufsbildung
	Germany
	Policy maker/researcher
	Government agency

	2
	Bahl
	Anke
	Bundesinstitut für Berufsbildung
	Germany
	Policy maker/researcher
	Government agency

	3
	Bories
	Frank
	Universität Trier, FB 1 Pädagogik, Abteilung Weiterbildung
	Germany
	researcher
	University researcher/teacher educator

	4
	Haasler
	Bernd
	Pädagogische Hochschule Heidelberg
	Germany
	researcher
	University researcher/teacher educator

	5
	Heinen
	Albert
	RWE Rhein-Ruhr AG Berufsbildung/Aus- und Weiterbildungszentrum
	Germany
	trainer
	Private training organisation

	6
	Herbst
	Wolfgang
	Bundesverband der Lehrerinnen und Lehrer an beruflichen Schulen
	Germany
	VET teacher / policy maker
	Social partner organisation

	7
	Junglas
	Michael
	Handwerkskammer Koblenz
	Germany
	Policy maker
	Social partner organisation

	8
	Kraft
	Knut
	Bundesverband der Lehrerinnen und Lehrer an beruflichen Schulen
	Germany
	VET teacher / policy maker
	Social partner organisation

	9
	Rohr
	Peter
	Bundesverband Deutscher Berufsausbilder
	Germany
	Trainer / policy maker
	Social partner organisation

	10
	Schröder-Dijkstra
	Anneke
	Theodor-Litt-Schule
	Germany
	VET teacher
	VET college

	11
	Ulmer
	Phillip
	Bundesinstitut für Berufsbildung
	Germany
	Policy maker/researcher
	Government agency

	12
	Walter
	Bernhard
	Bundesverband Deutscher Berufsausbilder
	Germany
	Trainer / policy maker
	Social partner organisation

	13
	Wilsdorf
	Dieter
	Volkswagen Coaching GmbH
	Germany
	Trainer
	Private training organisation

	14
	Congiu
	Alexander
	ThyssenKrupp Presta
	Liechtenstein
	Trainer
	Private training organisation

	15
	Risch-Wirth
	Silvia
	Amt für Berufsbildung und Berufsberatung
	Liechtenstein
	Policy maker
	Government agency

	16
	Schurte
	Ivan
	Ivoclar Vivadent AG
	Liechtenstein
	
	

	17
	Batho
	Eva
	Digital Pedagogy Professional Service Providing Institution, Budapest
	Hungary
	Policy maker
	Government agency

	18
	Bodogh
	Tamás
	Vocational School for Special Education, Kecskemét
	Hungary
	VET teacher
	VET college

	19
	Csefalvay Kondine
	Katalin
	Digital Pedagogy Professional Service Providing Institution, Budapest
	Hungary
	researcher
	University researcher

	20
	Kérekgyárto
	László
	National Institute for Vocational and Adult Education 
	Hungary
	
	

	21
	Markovits Törökné
	Katalin
	“Szigeti Gyula Janos” Vocational Training School, Kaposvar
	Hungary
	
	

	22
	Papp
	Erszébet
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